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	Grade 5
Unit Overview
Following Characters into Meaning: Synthesize, Infer, and Interpret 

	Focus Teaching Points
	Thinking, talking and writing about reading:

· Growing ideas and formulating theories about characters

· Noticing and analyzing characters actions, thoughts and feelings

· Inferring motivations and struggles of characters

· Comparing characters with each other and to ourselves

· Sorting post-its to organize thoughts

· Reading and rethinking with a theory in mind

· Noticing repeated information and ideas that serve as a thread throughout a story 

· Growing deeper ideas through partner conversations

	Key CCSS Standards
	Reading Standard for Literature (RL) 
· 1, 2, 3, 4, 5, 6, 7, 9, 10

Reading Standards for Information (RI) 
· 10

Reading Standards: Foundational Skills (RF) 
· 3, 3a-f, 4, 4a- 4c

Speaking and Listening Standards (SL) 
· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L) 
· 1, 3, 4, 5, 6

	Bends in the Road
	· Building theories about characters
· Thinking about theme: Moving from inference toward interpretation
· Reading across books and characters: Seeing similarities and differences and growing bigger theories

	Recommended Professional Resource(s) to Guide Instruction
	· “Following Characters into Meaning: Synthesize, Infer, and Interpret” in A Curricular Plan for the Reading Workshop, Grade 5 (e-doc)

· Specific sections of Following Characters into Meaning from The Units of Study for Teaching Reading, Grades 3 – 5, as indicated in the e-doc

	Recommended Anchor/Mentor Texts
	· Tiger Rising by Kate DiCamillo.  If you need to select an alternate text, you will want to choose one that will support your work in the unit “Interpretation Text Sets.”  See the suggested read alouds for that unit on the Literacy Coach Website.

	Tips for the Unit
	· There are many ways you may decide to organize your teaching across this unit.  Know that the interpretation work in this unit is critical.  Depending on your students’ thinking (study their Post-its and listen to their talk), you may need to emphasize the first part of this unit to help students move past simplistic and straightforward thinking about characters.  If they still describe a character as nice or mean, you will need to do more work on emphasizing nuanced theories and the multiple aspects of character.  You will want to teach additional strategies to help students grow more complicated theories and then big, complex thoughts.  You can draw upon the work they did as fourth graders in Interpretation Text Sets.
· In the first part of this unit, you will teach students to generate theories about characters, developing their skills of synthesis and inference (this goes far beyond character traits!).

· In the second part of the unit, you will teach students to grow their theories into big ideas about characters as they develop thinking that is more precise and complex.

· In the last part of the unit, you will support students in thinking about larger perspectives and messages across texts.  This goes beyond finding character similarities and differences.  Rather, students will determine a story’s theme and compare and contrast the distinct ways in which several authors (or several texts) address similar themes.  

· For a list of teaching points on Character taught in previous grades see the Comparison of Character Teaching Points chart on the Teaching Resources page of this unit on the Literacy Coach website (http://ppsgrade5.weebly.com/teaching-resources4.html).

· When using an anchor text for teaching readers, the reading of this text occurs outside of the reading workshop during your designated read-aloud time (e.g. after recess, before dismissal).  Then during your reading workshop minilesson, return to key scenes and passages for your teaching. This approach allows you to keep your minilessons truly “mini” and allows for enough time for independent practice.

· Your interactive read aloud time is also an important opportunity to teach children how to engage in meaningful conversations with partners.  As you engage the whole class in conversations through turn-and-talk you are teaching both content and the practices of effective conversations.  The work you do with partners now will pay off later when children are in book clubs!  
· Following the minilesson, children should first go off to read independently from fiction texts so that they can apply what you are teaching to the characters in their own texts.  You may then set aside a portion of time each day or during the week for other choices (nonfiction books, articles from periodicals etc.).  

· Volume matters.  Students should be reading MANY fiction books in order to develop critical thinking as readers of any narrative text.  See page 34 of the e-doc for sample numbers of books students should read each week, depending on the text level they can read.  Also, this is a unit in which students can move up in levels of text complexity.  It is easier to nudge students toward more difficult text once they have been reading in a genre and are familiar with it. 
Partnerships:

· It is extremely important that students read every day (eyes on text) for at least 35 minutes (rather than engage in tasks about reading) and have at least 5 minutes for partnership conversations each day.  

· As you prepare for partnerships during this unit, you may decide to pair partners with the same text or engage children in reading different titles. 

· If partners read the same text, help them identify a common stopping place in the text with a post-it note.  Once partners get to the post-it note, they can read from another book in their book bag or bin so as not to read-ahead before partner conversations.  Just a word of caution on setting a “stopping place”: you will want to be sure partners have enough time to read a good portion of the text in each sitting so that they can engage in meaningful conversations about characters in their text.  In other words, you will want to be sure that they don’t drag out a book, one chapter at a time, during the reading block.  Rather, help students “chunk” out the book.  This is a nice scaffold for students who may need support in reading, talking, and thinking about a text that is challenging because it is a new level of complexity or they need support in general.
· Another option is for partners to read different titles, then swap books upon completion. In this configuration, partners focus the conversation on similarities and differences of characters in their books, citing evidence from the book to support their thinking, thereby providing information about the plot to their partner.  Conversations that grow theories address the motivations and behaviors of different characters as well as how the characters’ relationships shift depending on who each is and what challenges the author has created.  See pages 34 and 35 of the e-doc for some questions that partners can use to talk about books with each other, whether they have read the same book or not.  This resource will also help you, the teacher, as you confer with students about books you may not have read!  It also builds the listening “muscles” of students when they need to carry on a conversation focusing on a character about whom they may not have read yet.  Knowing they will have an opportunity to read about the character soon creates some motivation behind that conversation.
· Intersperse minilessons on understanding character with lessons on how to talk about character within partnerships.  One effective forum for this kind of teaching is through a “fish-bowl” configuration in which one set of partners sits in the middle of a circle and engages in a discussion about their text.  While the partners talk, the rest of their classmates observe.  Then afterward, facilitate a conversation with the class about what they notice worked and what they noticed the partners could do to strengthen their conversation (e.g. build on each other’s ideas, ask clarifying questions).  

· See the many anchor charts on partner conversations on the Teaching Resources page of this unit on the Literacy Coach website (http://ppsgrade5.weebly.com/anchor-charts2.html.

	Classroom Library
	· Both the classroom and digital libraries should have a variety of texts that meet students’ interests and reading levels in a variety of genres.
· During this unit children should spend the majority of their time reading fiction texts.  The classroom library should be organized to support choice with these texts, but children should continue to have some time to choose texts across a wide variety of genres. 

· The classroom library should have a range of texts in terms of complexity, genre, authors and length to appeal to the diversity of readers in your classroom.
· Books can be organized by author, genre, text type.
· Some portion of the library may be leveled.

	Materials and Resources
	· Read-alouds that inspire rich conversations (short stories, anchor text from Launching, current anchor text)
· A Reader’s Notebook organized by sections (one for the teacher to demonstrate and one for each student):
· Reading Log, Try It!  for exercises from minilessons, Independent Thinking for annotations and stop and jots, Longer Writing for longer responses to text, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
                                  OR
· Reading Log, Strategy Entries for exercises from minilessons, Independent Entries for annotations, stop and jots, longer written responses, and Favorite Lines for those memorable phrases, lines, and quotes from favorite books 
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations, from the Launching unit; charts related to talking about characters and theme from grade 4 (from the character unit as well as the interpretation text sets unit) to remind students about what they know already
· Active literacy anchor charts 

· Thinking and talking strategy bookmarks

	Assessment
	· Use the Silent Reading Assessment to inform your instruction for this unit.

· You may decide to use last year's pre-unit assessment (http://ppsgrade5.weebly.com/assessment6.html) mid-way through the unit as a check-in.  On this same page, there is also a post-unit assessment option.

· Use the information you have gathered from the oral QRI to determine needs-based strategy instruction.

· Reading conference notes

· Student reading logs and notebooks

· Running records, as needed

	Celebrations
	Invite students to reflect on themselves as readers and thinkers and how that translates to the way in which they live their lives.  One possibility:
· Give students blank bookmarks and ask them to think about the books they’ve read and loved and ways in which they see themselves in the characters they’ve encountered.  They can jot reflections onto their bookmarks and then add to these throughout the year.  The work they do in the writing workshop unit, The Interpretive Essay, will help them to reflect on their own lives with increasingly meaningful specificity.
Invite students to help you think about ways to showcase the connections they have made in their reading, writing, and thinking!
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