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	Grade 5
Unit Overview
Tackling Complexity: Moving Up Levels of Nonfiction 

	Focus Teaching Points
	· Reading with the knowledge of genre in mind
· Reading with initial ideas in mind, revising as new information is encountered

· Uncovering what makes a main idea complex

· Developing strategies for determining implicit main ideas

· Using context to determine the meaning of vocabulary in complex texts

· Using word morphology to tackle tricky vocabulary

· Considering the structure of texts from sentence level to text level

· Monitoring comprehension, noticing when meaning breaks down, and using a toolkit of strategies to help problem solve

· Summarizing as texts get harder

· Learning from a variety of sources

· Learning from primary research

· Reading texts differently when reading with knowledge of the topic

· Writing about reading in nonfiction: from big ideas to specific

· Asking questions at different levels to drive research forward

· Synthesizing across subtopics

· Comparing and contrasting what authors say and how they say it

· Critically reading our texts, our topics, and our lives

· Living differently because of research

	Key CCSS Standards
	Reading Standard for Literature (RL) 
· 10

Reading Standards for Information (RI) 
· 1, 2, 3, 4, 5, 6, 7, 8, 9, 10

Reading Standards: Foundational Skills (RF) 
· 3, 3a-f, 4, 4a- 4c

Speaking and Listening Standards (SL) 
· 1, 1a-d, 2, 3, 4, 5, 6
Language Standards (L) 
· 1, 3, 4, 5, 6

	Bends in the Road
	· Working with text complexity
· Applying knowledge about nonfiction reading to inquiry projects

	Recommended Professional Resource(s) to Guide Instruction
	· Tackling Complexity: Moving Up Levels of Nonfiction by Katie Clements with TCRWP Colleagues and Lucy Calkins, series editor from Units of Study for Teaching Reading, Grade 5, 2015, including the online resources found at heinemann.com
· The Comprehension Toolkit, particularly lessons from books 4 (Infer and Visualize), 5 (Determine Importance), and 6 (Summarize and Synthesize)

	Recommended Anchor/Mentor Texts
	· When Lunch Fights Back: Wickedly Clever Animal Defenses by Rebecca Johnson
· Alien Deep: Revealing the Mysterious Living World at the Bottom of the Ocean by Bradley Hague (or another similarly complex nonfiction text, balancing narrative and expository chunks, complex text features, and moves between facts and big ideas).
· Extreme Laboratories by Ann Squire or a favorite from the Scientists in the Field series.
· A few engaging digital texts on scientists (see the links on heinemann.com).
· “The Amazing Octopus” in the various rewritten forms representing increasing levels of text complexity.  This set of texts can be found in the unit on heinemann.com.
· We recommend using several engaging nonfiction picture books and a short article or two as mentor texts for this unit. Be sure to include one narrative nonfiction mentor text. These texts should be on different topics and contain some different features and text organizations from one another so that you will be able to demonstrate some of the commonalities, as well as variations, within the genre.  These are texts that you will read aloud during your designated read aloud time and to which you will refer back when teaching minilessons.

	Tips for the Unit
	· We highly recommend that you read the first brief section entitled, “An Orientation to the Unit” to understand the goals and expectations for this unit and to get a sense of the unit as a whole (see pages vi – xiv).
· This is a great unit to weave in lessons from the Comprehension Toolkit.  You could either pull in lessons as you see a natural fit in the unit, or you can decide to select one day each week to use a lesson from the Toolkit.  We suggest, in particular, the last 3 books because this is a 3 - 5 resource and students probably have experience with books 2, 3, and 4 from prior years.  You can expect students to incorporate the type of thinking highlighted in books 2 and 3 into their daily work.
· The first part of this unit engages students in reading more sophisticated and complex nonfiction texts, rather than researching a particular content-related question.  The second part of the unit teaches students research with a particular question in mind.  This is an opportunity for students to learn how to research, using a topic of great interest to them, rather than a topic you assign or is assigned by the fifth grade content-area curriculum.  There will be other opportunities later in the year for content-area research.  Let students research beyond the science and social studies curriculum for this unit.  
· For those students who did not develop as much stamina with fiction as you had hoped, this shift in genre provides another opportunity to support students in this area.  Many students who are not interested in fiction will become engrossed in nonfiction.  For short nonfiction text resources for students, see those found on the following page of the Literacy Coach website (http://ppsgrade5.weebly.com/nonfiction-resources-for-students.html).  The Comprehension Toolkit also has many short texts to be used with students.
· Keep in mind that some readers may need to begin the unit reading texts that are a tiny bit easier than the fiction books they just finished reading.  Once they immerse themselves in the reading of nonfiction texts, they will be able to read more difficult nonfiction.  Be sure to move students up in levels of complexity during this unit as they gain more stamina and knowledge about the genre. Keep an eye out for students spending much of their reading time perusing detailed pictures. Students should be reading the text itself as well! 
· In the first part of this unit, you will teach students how complex nonfiction gets hard, and how to use some tools for addressing these challenges.  This will support all students in learning to read complex text, a necessary skill for every reader.  These text complexity cards that you introduce to students are meant to be a temporary scaffold, which you will make clear to students.  The goal in using this tool is to help students develop a repertoire of strategies for reading challenging nonfiction text.

· If you can gather some double copies of texts, same-text partnerships are a great scaffold for readers who may need a bit more support.  It is suggested that you search for texts that: 

· Have a clear organizational infrastructure

· Are at difficulty levels where students can read with fluency, comprehension, and accuracy

· Are highly engaging texts.

· Because of all the work students have done with nonfiction text features in prior years, you do not need to teach any lessons in which students learn to identify text features. Rather, you will begin the unit teaching students to use the text features to orient themselves to the text and to get ready to take in the content.  This unit emphasizes extended reading of nonfiction text rather than browsing texts by flipping the pages.

· You will build on the work students did in fourth grade about reading nonfiction texts with a “boxes-and-bullets” stance, chunking text and synthesizing sections.  You will remind students to read with the same pace they read fiction, not lingering for long periods on a picture. 
· Fifth graders will be introduced to the idea that nonfiction texts have more than one main idea and readers can use more than one “box-and-bullet” note to track multiple main ideas and their supports.

· See the many anchor charts on supporting talk about nonfiction and on teaching different aspects of nonfiction on the Literacy Coach website (http://ppsgrade5.weebly.com/anchor-charts.html). You may also want to borrow anchor charts from grade 4 that relate to nonfiction reading to remind students all that they bring to this unit.

	Classroom Library
	· Both the classroom and digital libraries should have a variety of texts that meet students’ interests and reading levels in a variety of genres.
· During this unit children should spend the majority of their time reading nonfiction texts. Ask your CTL or School Librarian to help you supplement your existing supply of nonfiction texts for students’ independent reading during this unit. The classroom library should be organized to support choice with these texts, but children should continue to have some time to choose texts across a wide variety of genres. 

· The classroom library should have a range of texts in terms of complexity, genre, authors and length to appeal to the diversity of readers in your classroom.
· Books can be organized by author, genre, text type.
· Some portion of the library may be leveled.

· Storia is a good resource for providing students with a variety of nonfiction texts.

	Assessment
	· You will find suggestions for a pre- and post-assessment for this unit on heinemann.com; we highly recommend using both the pre- and post-assessment to inform your instruction in the unit as well as to document student growth. 

· You may want to offer your students an experience similar to PARCC at some point during or after this unit.  There is a link on the assessment page of this unit on the Literacy Coach website to a performance assessment available from Teachers College Reading and Writing Project that will serve this purpose.
· Reading conference notes

· Student reading logs and notebooks

· Running records, as needed

	Celebrations
	· To celebrate the learning in this unit, you could set students up to present their learning to audiences throughout the school.  This would be a wonderful opportunity to work with PVLEGS!  There is a link to PVLEGS on our Literacy Coach Page: http://www.ppsliteracycoachconnect.com/pvlegs.html
· See pages 184 – 193 for more on this celebration suggestion.



